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Digital
Partnerships

Nontraditional Learning
Opportunities at the
Freedman Center for
Digital Scholarship
Amanda Koziura and R. Benjamin Gorham
Introduction
The position of the Freedman Center for Digital Scholarship at Case Western Reserve
University, both physically and organizationally, makes it an attractive destination for
researchers and learners seeking tailor-made instructional modules, which oftentimes fall
outside the bounds of what might be termed traditional classroom experiences or assignments. Through our relationships with faculty, staff, and students across the university,
we have developed a series of flexible alternative assignments that diverge from typical
research projects. These partnerships between Freedman Center staff and research or
instructional faculty often include a pronounced hands-on component and visible results
produced at the end of the instructional session that can further develop throughout the
duration of the course.
Housed within Kelvin Smith Library, the Freedman Center (FC) is committed to driving “cutting-edge scholarship by developing creative solutions, building community, and
promoting equitable access to research and knowledge.”1 A growing and integral component of this mission is to provide the space, training, resources, and expertise necessary
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to support the integration of digital scholarship into the classroom, often in the form of
assignments that diverge from the traditional research paper. The FC fosters collaboration
with faculty in a variety of ways, including running workshop series, panels, and building
campus connections, to form the librarian-faculty partnerships that are foundational to
the success of such assignments.
The term partnership is key to understanding how the Freedman Center works with
faculty. Each student-focused educational endeavor is a collaboration between teaching
faculty and expert staff members of the Freedman Center. The teaching faculty bring subject
expertise and pedagogical objectives for the students, while the FC staff work with them
to incorporate digital scholarship methods that allow students to build technological skills
and achieve the faculty member’s objectives. While sometimes this results in assignments
that are codesigned but taught solely by the teaching faculty, far more often the Freedman Center staff member guest lectures one or more times in the course to impart the
needed skills to the students, including through hands-on participatory exercises. In some
instances, the faculty member learns the methodology taught by the Freedman Center
staff alongside the students, giving them a chance to experiment together with the class.
The nature of digital scholarship lends itself to projects and assignments that fall
outside the scope of the traditional research paper. Digital scholarship itself is an ill-defined
term that tends to encompass a broad spectrum of tools and methodologies that vary
depending on the institution. However, there is a general understanding that it encompasses techniques that go beyond researching literature and integrating it into a term
or research paper.2 This is not to say that these assignments do not involve a writing
component—they often do—but such a component may take many forms. It may be a
series of mini-essays incorporated into a mixed-media digital exhibit, textual narrative
that provides context for a map, or documentation of how a visualization came to be.
The writing may not always be scholarly in nature but can be useful in giving students
an opportunity to develop their writing for the different audiences they may encounter
in their careers. The methodologies students acquire from these assignments also allow
them to expand their toolbox of ways to interact with information and present it to an
audience in a wider variety of ways as their technical literacies and competencies expand.

Literature Review
While research paper and academic essay assignments remain a staple of most courses,
the breadth of formats that assignments can take has expanded significantly. A cursory
Google search for “alternatives to the traditional essay assignment” limited to websites
ending in .edu brings up roughly 563,000 results, including many college and university
teaching and learning center websites. Each site provides examples of assignments that
make room for students to meet their professor’s pedagogical objectives while freshening
up the format, potentially allowing for more creativity, increasing student motivation and
interest, and paving the way for practicing different types of writing and skills.
Sample writes about his increasing disillusionment with the traditional essay, stating “the only thing a student essay measures is how well a student can conform to the
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rigid thesis/defense model that—surprise!—eliminates complexity, ambiguity, and most
traces of critical thinking.”3 Davis and Shadle agree, critiquing how the research paper has
become so cliché that it can be distilled to a mere template for students to fill in rather
than provoking true thought and analysis.4 Wiley writes about “disposable assignments,”
a type of assignment that adds nothing of value and takes up the time of both student
and professor needlessly.5 Arguably, the traditional essay assignment falls into this category unless particular care is taken for it to impart knowledge and skills that will not be
discarded as easily as the assignment itself once the grade has been returned to the student.
Indeed, the need to move beyond such basic writing assignments is evident in much of
the sentiment regarding the digital humanities and emerging technologies.6
Assignments that integrate digital approaches and writing geared toward audiences
beyond the professor, while at the same time giving students flexibility and creativity, can
avoid becoming disposable and, as a result, transcend the effectiveness, or lack thereof,
of the traditional essay. Both Sample and Schrum provide examples of alternative assignments, extolling how these permitted their students to experiment with mixing text and
media, interrogate information iteratively, question effectively, and engage critically in
ways they otherwise would not have employed. By pushing students outside of their
comfort zone, the alternative assignments “challenged students to think in new ways,
to question not only the sources they used, but how they crafted and presented their
arguments.”7 Garber-Pearson speaks about the many ways in which digital scholarship in
particular can introduce students to thinking about the ethical ramifications of research
and respecting the ways in which culture and identity can impact, both positively and
negatively, the communities that are being researched and published about. Garber-Pearson goes on to give a variety of examples of different assignment types that allow for
students to expand their critical thinking and research skills, none of which resort to
rote essay writing.8 However, anyone seeking to integrate nontraditional, digital assignments should be wary of presumptions of the “digital native” and recognize that younger
generations, while “born digital,” nonetheless require structured curricula in support of
acquiring new tools and coordinating their effective deployment.9
The intersection of digital humanities and the traditional classroom experience has
clearly been a topic of much academic discourse in recent years. Perhaps fittingly, much of
this discussion has happened in the form of blog posts and online articles, but traditional
publications have helped pave the way and provide touchstones for educators who wish
to integrate nontraditional, digitally inclined projects in their courses. For those who are
seeking new ways to engage students with information in all its forms, Battershill and
Ross have provided a guide for developing and evaluating digital assignments, in particular digital humanities assignments, in order for them to be effective for both professors
and students.10 Battershill and Ross’s 2017 volume supplies valuable insights into shifting
definitions of accessibility in the classroom, the benefits of collaborative assignments, and
the pitfalls of “tool-first” learning structures. The need to foreground digital humanities
pedagogy and balance traditional educational practices with DH projects and assignments
is explored in the collected essays of Digital Humanities Pedagogy: Practices, Principles,
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and Politics, edited by Brett Hirsch, marshalling a slew of best practices and guidelines
for the position of such nontraditional projects in the classroom.11
The Digital Humanities Quarterly (DHQ) journal is an invaluable source for investigating the interaction of digital humanities and the classroom, finding applications of
specific tools, and generating ideas for nontraditional assignments. Specific impacts and
justifications of introducing digital humanities assignments into the classroom are admirably situated and explained by Kennedy in the 2017 article in the DHQ, which also serves
as a trove of reference sources for neophytes and specialists alike.12 The diversity and
breadth of nontraditional assignments reach far beyond the digital humanities as a particular discipline, but nonetheless provide ample opportunity for inventing and reinventing
project-based assignments that move beyond research papers into truly skill-developing
and discipline-enriching activities.

Case Studies
The Freedman Center collaborates with faculty in a wide variety of fields to create project-based assignments that allow students to learn technical skills and apply subject-specific knowledge in avenues beyond writing a traditional research paper. We have selected
a few case studies that highlight the breadth and depth of these partnerships.

Case Study: Photogrammetry
Due to the role of the FC as a research destination for the entire CWRU campus, we often
seek to develop learning modules and assignments that are applicable across departments,
endeavoring to craft discipline-agnostic tools and workflows that can be flexibly adapted
to courses including engineering, environmental science, art, English, history, and many
more. One such module that has seen repeated success has been our practicum on the
theory and implementation of photogrammetry. Photogrammetry is a technology and
process by which a series of still photographs of a subject can be combined into a fully
textured digital 3D model. The module is designed to introduce students from a variety of
educational backgrounds to the concept of photogrammetry, instruct them on the basics
of its theory, and then guide them through the process itself, resulting in each student
completing what is typically their first-ever 3D model, one that can then be annotated with
text, shared online, printed, or published as they see fit. By arranging the instruction in
this fashion, we are able to integrate the nontraditional project of producing a 3D model
with the classroom experience and partner with the instructor of record to assign and
support further such projects over the timeline of the course.
As with many of the Freedman Center’s instructional offerings, the photogrammetry assignment embraces a hybrid approach to classroom dynamics. We recognize that
combining some elements of the lecture approach with hands-on and small-group instruction provides a more robust and engaging learning experience for the students, many of
whom learn differently and benefit from more than one style of information presentation.13 Therefore, the photogrammetry module begins with a short lecture component
introducing the topic, its history, and applications. In brief, photogrammetry functions
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by feeding a series of photographs into computer software that examines every pixel in
each photograph and compares it to every other pixel in the other photographs in the
set. When the software identifies pixels and patterns of pixels that seem to match across
multiple photos, the software uses the slight shifts in the photos’ arrangement and size to
reconstruct the angle and distance of the camera when each photograph was taken. Iterating this process across dozens, hundreds, or thousands of pictures enables the software
to produce a 3D point cloud of the pixels it recognizes, which can then be processed into
a textured 3D model. Students are introduced to applications of this technology in areas
such as aerial survey and drone photography to create models of terrain and topographic
maps, architectural photogrammetry for creating 3D models of buildings for analysis,
artifact reconstruction for archaeology and museum exhibition, and others.14
After being introduced to the applications of and the basic science behind the process of
photogrammetry, students are guided through the practical methods of capturing photos of
a subject for the purpose of its 3D reconstruction. This step helps students understand and
visualize the physical body and camera positions and angles necessary to facilitate accurate
reconstruction and allows for the exploration of different types of subjects. The process of
photographing the walls of an enclosed room, for example, differs greatly from the process
of photographing a smaller subject like a rock or a tree. Following this explanation, students
are tasked with choosing a subject of their own and undertaking the photo capture process.
This part of the assignment is especially flexible, as students can bring in their own items
to model or can be led on a small field trip to nearby geological or natural formations. Past
subjects photographed by students include skateboards, riverbeds, boulders, trees, ceramic
figurines, and stationary human subjects (figure 16.1). During the photography portion of
the assignment, experts from the FC team circulate and advise students on best practices
and correct any issues that arise. Students have the option of working in small groups to
photograph multiple angles of their subject faster or more comprehensively.

Figure 16.1
A 3D model of a glacial erratic boulder near CWRU’s campus that was
created for a photogrammetry assignment at the FC. To the right, a series of other 3D models built at the FC are visible.
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Once photo sets have been collected, students are given access to a computer lab at
the Freedman Center, where they can utilize specialized software to construct 3D models
from their photographs. Students work in small groups and follow along with the instructions provided at the beginning of the module, supplemented with hands-on guidance
from FC experts to align the photos, build a dense point cloud from the matched pixels,
construct a triangular mesh between these points, and then apply a texture to the mesh
to create a completed 3D model. These models can then be shared on a website, exported
to PDF, or sent to a 3D printer to create a physical facsimile of their subject. As complex
as the process may sound, the software guides the user through the process step by step
and requires only the designation of certain settings and preferences. To date, we have not
observed the process representing a significant technological hurdle for anyone.
Once the model has been completed to the students’ or instructors’ expectations,
students are given the opportunity to annotate the object with writing, embedding paragraphs of description, observation, or argumentation to different points on the model.
This portion of the assignment encourages students to approach writing in a nontraditional fashion, driving them to think about what viewpoints or perspectives on the object
should be highlighted and how rotating or zooming in and out can change the way the
object is presented. These textual annotations are generally brief, but when viewed as a
whole, can represent multiple paragraphs that guide the viewer around the object, highlighting certain features or arguing for privileged viewpoints. Since these models are often
collaborative, students can easily divide the labor of writing, assigning a set number of
annotations to each member of the group, or allowing some members to focus more on
the technical aspect of building the model while others craft the text that will be associated with it.
The product and impact of this assignment are manifold. Students are introduced
to a new technology that is fast becoming ubiquitous across many fields of study and
are trained in its successful application. By being guided through the creation of their
first 3D model, many learners gain a more robust understanding of the process and gain
confidence in their ability to perform it in the future. Students are further acquainted with
online resources for sharing their work, increasing their academic visibility and fluency
in these arenas should they wish to continue. The writing elements of this assignment
break away from traditional essay approaches and emphasize the importance of bitesized descriptions, arguments, and evaluations, encouraging the students to write about
their objects as they would be experienced, putting themselves into the shoes of both the
viewer and creator. A further benefit is the growing collection of 3D models that have
been facilitated through these projects that can be used to communicate the successes of
the Freedman Center and the students at CWRU.

Case Study: Scalar
Another tool that is becoming increasingly common in the realm of digital humanities
is Scalar. Scalar is a “free, open source authoring and publishing platform that …enables
users to assemble media from multiple sources and juxtapose them with their own writing
in a variety of ways, with minimal technical expertise required.”15 The Freedman Center
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partnered with faculty in multiple disciplines to incorporate Scalar into a variety of class
projects, including
• 19th at 100 (http://clevelandsuffrage.com/):16 A digital exhibit bringing together
artifacts from the University Archives, a local historical society, and other repositories to tell the story of the women’s suffrage movement with an emphasis on local
history. Completed by an upper-level undergraduate history class.
• Occupy Archive Digital Exhibits:17 A series of interconnected mini-exhibits featuring objects from the Occupy Archive, detailing stories of the Occupy Wall Street
movement and its objectives.18 Completed by an undergraduate sociology class.
• Visual Communication (https://scalar.case.edu/fscc-230-class/):19 A series of annotated images from Persepolis and Pedro and Me examining visual communication
elements and illuminating strategies to the reader. Completed by an undergraduate
seminar class of primarily international students.
In each instance, the faculty approached the Freedman Center seeking to partner
with the center’s experts on a classroom project and, through a consultation with FC
staff, determined that Scalar would be the appropriate tool to achieve their pedagogical goals. Students in all these projects were responsible for selecting their own media
objects and either incorporating them into an overall narrative that placed them in
historical and social context20 or analyzing the materials and illuminating key communication strategies used by authors.21 Faculty-led instruction related to this part of
the assignment, teaching students the skills they needed to locate, analyze, and write
about the material for a public audience. The writing portion took a variety of forms,
including annotations of media that ranged in length from a sentence to a paragraph
and incorporated both description and analysis of the media object to essays in which
the media objects played a supportive role in the argument or narrative of the project. The two exhibit-based assignments also included both collaborative and individual aspects. Each student was responsible for content related to the objects they had
selected but had to work collaboratively to put their pieces together to tell a coherent
and cohesive narrative.
Over the course of multiple class sessions and in accordance with the project timeline,
a Freedman Center staff member led workshops to teach students the technical skills
needed to pull their material and analysis together into a cohesive digital project in order
for students to receive hands-on instruction when they needed to put theory into practice.
The workshops were structured in a way that enabled students to follow along with the
FC staff member in real time; additional time to practice the skills and ask questions of
our staff was built into the assignment. Students could also contact the FC staff member
via e-mail for additional assistance as needed.
All Scalar projects took place during spring 2020, and while some students had
completed the workshops by the time instruction moved online, others had not. Both
the course instructor and the FC staff member subsequently offered remote synchronous
instruction via Zoom and adapted the instructional content into step-by-step asynchronous modules that were then incorporated into the learning management system, Canvas.
This proved to be a successful approach and was used in subsequent terms.
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Case Study: GIS
For those of us working at the Freedman Center, much of our time and resources are
allocated toward supporting and innovating research projects that involve the use of GIS.
Geographic information systems (GIS), not unlike photogrammetry and Scalar, represent
a newer technology that is quickly finding purchase across numerous fields, both academic
and professional.22 GIS encompasses a series of software packages, some open-source,
some paid commercial products, that enable users to create maps from extant data (aerial
imagery, road systems, demographic reports, etc.), to create data from scratch, and to then
analyze and disseminate that data. GIS provides opportunities for research projects to
explore questions ranging from patterns of population movement in prehistory, to estuary
recession prediction, to site selection for local business expansion. It further includes tool
sets for network analysis and spatial statistics and allows for countless other avenues of
inquiry. The Freedman Center works with faculty, staff, and researchers throughout the
university to develop GIS skills and applications and often collaborates with instructors
to teach classes of students how to use this technology.
Our GIS learning modules similarly embrace a hybrid model of instruction that
combines lecture and hands-on practice, resulting in a nontraditional assignment in which
students create a digital map using a combination of preexisting data and user-generated,
ad hoc data. As students in departments including English, classics, engineering, and
environmental science have participated in this offering, it is designed to be as flexible
as possible to respect the learning objectives of diverse syllabi. After a brief introduction
to the history of GIS in which students are presented with examples of its use, including
historical epidemiology, economics, and archaeology, and are further familiarized with
important GIS terms (such as vector data, layer, symbology, and shapefile), the class pivots
to a guided exercise that primes students to create their first maps.
Students are provided with laptops that have preloaded GIS software (both opensource and industry-standard options) and data sets available and are instructed to follow
along with a live demo of loading a blank map, exploring the interface, and adding data.
Data can be accessed via a variety of methods, and students are presented with options
including adding data that exists locally on their machines, searching government websites
for publicly available data, or browsing geospatial data that is hosted on web portals such
as ArcGIS.com. After adding data, students are guided through the process of editing the
data’s features and appearance so that they can tailor the aesthetics and representation of
objects on their maps. A secondary component involves the creation of data from scratch,
wherein students pick a category of interest, such as car crashes, coffee shops, dormitories,
public art installations—anything that could be represented with points on a map—and
the FC staff partner with them to populate and symbolize a blank map with these features
as they see fit (figure 16.2).
One successful implementation of this assignment involved students in an environmental science course discovering topographic data from a government website and
downloading raster images of a geographic area of interest. Students were then guided
through the hydrology tools available in the GIS software to transform their simple black
and white images showing elevation into a series of interactive features representing flow
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Figure 16.2
A GIS map created in the Freedman Center identifying hot spots of certain businesses around Cleveland. Such maps can be shared online with
our organization and presented broadly to the public.

direction, streams, and watersheds. By the end of one or two class periods (depending on
the organization of the class and the needs of the professor), students completed a custom
map entirely of their own design that integrated both raster and vector data to enumerate
possible watersheds in a geographic region, ready for export as a PDF for display on a
poster or to be shared online.
While primarily visual and technical documents, the maps produced in these classes
also lend themselves to nontraditional writing opportunities for the students. Each clickable feature on the map, be it a point, line, or polygon, will display custom text when
clicked. Students can thus embed historical accounts of mapped features such as eighteenth-century churches, sociopolitical observations when mapping voting districts and
trends, or brief narratives when mapping a local hiking route through a city park. In
addition, sharing these maps online provides the opportunity to create what is called
a “StoryMap,” wherein students integrate maps, images, videos, and textual narratives
within an interactive website that guides the viewer through the story. Here students can
attach entire thematic essays—depending on the expectations of the instructor—or simple
textual interludes to provide context, interpretation, or guidance as the viewer moves
through the website, flowing from map, to image, to paragraph, and back. StoryMaps
have become exceptionally popular nontraditional writing opportunities for their ability
to tie together multimedia, interactive elements and for their collaborative nature. Many
students can edit the website at the same time, embedding their own text, images, maps,
or videos in different portions of the StoryMap, which can then be shared with a wide
audience online.
By instructing students in GIS and introducing its educational resources and tools in
the classroom, the Freedman Center partners with faculty and students to foster a growing
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community of technically literate learners and build a community of geospatial resources.
Instructors of record have used the initial nontraditional assignment as a stepping stone
for classes to create a showcase of digital maps or web apps and have further integrated
GIS into their future syllabi. These assignments amplify the presence and visibility of the
Freedman Center as a destination for technological innovation in research projects and
increase engagement across the university with our digital resources.

Integrating the ACRL Framework
As higher education has evolved to incorporate more competency-based learning, it makes
sense that faculty are seeking collaborations that enable them to introduce assignments
that go beyond the standard term paper.23 These types of assignments allow librarians
to expand their instructional roles to integrate more deeply the six threshold concepts
outlined in the ACRL Framework for Information Literacy for Higher Education,24 enabling
students to gain a broader perspective of the research process. While not every assignment
will be able to touch on all of these concepts, several of them came up naturally when
digital scholarship tools and methods were integrated and have served as touchstones in
the FC classroom and project experience. For example,
• Authority Is Constructed and Contextual: The concept of authority can and should
be discussed any time students are seeking material to incorporate into their assignments, regardless of the final form it will take. Digital scholarship projects in particular can live outside the traditional scholarly publication process; however, this does
not automatically mean that they are not credible sources worthy of being cited in
future scholarship.
• Information Creation as a Process: The process of creating any sort of output,
whether it be a term paper, visualization, map, 3D model, or digital exhibit, shows
that the creation of information is a process, and that process can take many forms.
• Information Has Value: Access to information is a key piece of this part of the
Framework, and something that scholarly communication librarians, who are often
part of digital scholarship centers, are uniquely positioned to address. Additionally,
these assignments give students a chance to critically examine issues of access to
information through seeing what they are easily able to access and what they are
not. Are there marginalized voices that have been left out that should be part of the
conversation? Are there systems in place to commodify and monetize data and its
exchange? Digital scholarship projects can be democratizing due to their (oftentimes) open and public nature and can provide an excellent jumping off point to
introduce these concepts.
• Research as Inquiry: Scope creep, the unfortunate process by which a project’s scope
continually or unpredictably grows after a plan has been laid and work has begun,
is an inherent issue in digital scholarship work as there can often be a disconnect
between the anticipated amount of labor a digital project will need and the actual
amount of labor a project requires to bring it to completion. Learning to properly
scope a project, hone a research question, or highlight a critical point of view is a
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key skill that students can learn through these types of projects.
• Scholarship as Conversation: While term papers reflect more closely traditional
methods of scholarly conversation, less formal methods of engaging are becoming
increasingly important. Scholars have conversations on platforms such as Twitter,
and digital scholarship projects contribute to the overall knowledge base of disciplines in new and exciting ways. By creating projects, especially those targeted
toward a public audience, students can directly engage in the overall scholarly
conversation around a topic.
• Searching as Strategic Exploration: While periodical databases and monographs
will always be a key place to search for information, digital scholarship projects
and other publicly available data sets and analyses have expanded the breadth of
information and information formats available to students. Learning how to be
strategic in their searching and when to go beyond traditional sources is a key part
of digital scholarship work and can lead to new and exciting opportunities.25
In addition, the Framework also emphasizes “the collaborative production and sharing
of information in participatory digital environments.”26 Collaboration is an inherent part
of most digital scholarship or digital humanities projects, and seeing it reflected in the
Framework further highlights just how compatible collaboration is with instruction for
nontraditional assignments.

Conclusion
To sustainably support classroom partnerships, libraries and librarians must continually
invest in professional development and resources to bring newly learned skills to life. The
commitment of both funds and personnel is required for the librarians to master new
skills and technologies, and the resources to implement these in the form of classroom
assignments must be available at little to no cost to the class. The examples discussed
above would not be possible without investing in both personnel and digital infrastructure. These efforts impact the campus through expanding the definition of research and
exposing students to new ways of presenting scholarship.
The students, faculty, and staff who have taken part in these nontraditional assignments have benefited in a variety of ways. Each class was tasked, at the outset of the project, with thinking critically about how knowledge is generated and disseminated in their
fields. What have the traditional avenues of investigation and reporting been, and how can
alternative methods produce results that drive scholarship in new directions? By asking
students to situate the new tools they will be using within the landscape of their field,
they envision likely uses, gaps in current methodology, and much more. Students are, of
course, also asked to learn the tool itself, at least in its most basic execution. To overcome
the knowledge gap that prevents many learners from acquiring new skills, walking the
students through the use of something like photogrammetry, Scalar, or GIS enables them
to acquire basic competency in a platform they may have never before encountered or
considered. Doing so opens doors for further explorations, projects, and careers in the
future. Part of these assignments challenges students to integrate the theory and methods
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of their disciplines with new tools by not just learning the steps to accomplish a goal but
also understanding the why and the how of each step.
The outcomes of these assignments have been largely positive. Students have demonstrated successful acquisition of new information and skills, including the history of the
tools and their applications both within and beyond their fields; the basic functioning
of these digital platforms and how to manipulate them to produce results; and how to
generate and present a final product that goes beyond the traditional research paper to
one that utilizes innovative technology to bring new perspectives to their study. While
some students find such assignments difficult, the challenges they face are made manageable through thoughtful course and project design. The majority of students were able to
complete the assignments satisfactorily and commented on how fascinating and useful
the project was. Many students continued to utilize the new tools in their own research,
choosing to pursue internships with museums, TA positions in related course offerings,
or integrating photogrammetry, GIS, and Scalar into article publication. The challenges
students faced revolved primarily around technological incompatibilities (e.g., having an
incompatible computer operating system, lacking a digital camera, etc.). Other feedback
suggested that these assignments proved themselves to be a bit complicated, with too much
expected of students for a single class visit. These problems have been resolved through
planning: extending the hands-on portions of the assignments to multiple class periods,
relaxing the time constraints placed on learners for assignment submission, and emphasizing the availability of FC staff as consultants and experts who are ready to troubleshoot
and guide students at every step of the project.
When effective support systems, including necessary hardware, software, and personnel backed by administrative trust and investment, are in place, a digital scholarship lab
like the Freedman Center can dramatically improve the academic output and educational
breadth of the members of its institution. Library staff can form lasting connections to
faculty members and departments, increase the volume and variety of users of library’s
resources, and improve the scope and diversity of the community’s academic and technical
competencies.
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